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STUDY GUIDE 

Chapter 1. Reinventing My Classroom 

1. Lesh considers his approach to teaching history as a “middle ground” 

investigatory approach.  What are the two opposite ends of the spectrum that 

Lesh considers his approach to be in the middle of? Which end of the spectrum 

do you think is the most serious challenge to history education?   (p. 3) 

 

2. What are the three things that students must do in order to see history as 

construction and evaluation of evidence-based arguments rather than 

memorization? (pp. 3-4) 

 

3. Why should we teach historical thinking?  (p.5) 

 

4. Does teaching historical thinking replace content with process?  Is there a 

real dichotomy between content and process? What is the appropriate balance 

of the two? (p. 10-11) 

 

5. What can social studies learn from other disciplines (p. 10-11) 

 

6. How is the false dichotomy of content vs. process related to the study of 

heritage? How has the standards movement contributed to this false dichotomy? 

(p. 12) 

 

7. How does Lesh respond to the claim that “students cannot think critically 

until they know something to think about”? (p. 14) 

 

 

8. What are the characteristics of good questions?  (p. 15) 

 

 

9. How do the National Standards in Historical Thinking help frame questions? 

(p. 16) 

 

10. What three things does Lesh require his students to do with sources? (p. 19) 

 



Chapter 2. Introducing Historical Thinking 

11. What makes Turner’s revolt a good launching point for introducing historical 

thinking? What other examples could meet the same criteria?  (p. 29) 

 

12. Lesh argues that “students must be shaken out of their history comfort zone 

before they can legitimately undertake a course focused on a disciplinary 

approach to studying the past.”  What is the comfort zone and how do we shake 

students out of it?  (p. 30) 

 

13. How do the questions posed in the “Text, Context, Subtext” Strategy align 

with the Common Core Standards? (p. 39 and http://www.corestandards.org/ELA-

Literacy/RH/9-10 )  

 

14. What historical thinking skills did Lesh’s students demonstrate using the 

historic marker writing task? (p. 42) 

 

 

15. Does Lesh believe that any historical interpretations can be wholly 

objective?  Do you agree with him?  What factors shape narratives of the past?  

(p. 47) 

 

16. What are the major barriers to transitioning to content-discipline 

classroom? (p. 48) 

 
 

Chapter 3. Text, Subtext, and Context 

17. What recommendations does Lesh provide in the selection of sources? (p. 56-

57) 

 

18. How does Lesh draw students into the central question?  Why does the 

approach draw students in? What are other ways to accomplish this?  (p. 57) 

 
 

19. Why is the corroboration stage of historical thinking (comparing multiple 

sources) critical to the source work laboratory approach?  (p. 62) 

 

20. How does Lesh respond to the objection that kids cannot do historical 

investigations?  Do you agree? (p. 73) 


